learning styles. Another interpretation of the previous quote is that individuals possess more than one learning style. This idea is reinforced by the many teaching strategies outlined in the subsequent chapters as well as educational research covering several decades. <p> Those dealing with learning research in an educational context might be irritated by the lack of distinction between learning style and learning approach, but this is unimportant considering the intended audience of the book. Both learning styles and learning approaches are covered in a manner suitable for home and classroom practitioners, even if they are not clearly defined. The most useful section is probably chapter four, 'Dealing with Different Disorders in the Classroom', which takes nine areas of difficulty common in those with complex conditions and outlines methods of addressing them. Numerous strategies are presented for dealing with the nine areas, all of which can also be downloaded from the associated website (http://www.sagepub.co.uk/dittrich -see the 'Downloadable Material' link under the 'Sample Materials' tab). Students without complex conditions, or any Special Educational Need, would also benefit from the strategies listed and discussed which enhances the value of the book. To illustrate this idea, Strategies for Helping Memory (p 62) contains, among others, these two points: First 'keep sentences short to reduce unnecessary complexity, particularly when content is unfamiliar to pupils'. Secondly 'avoid overloading the memory by expecting pupils to both hold and manipulate information at the same time'. Teachers in particular, will realise that the student who does not have some difficulty or is partially deficient in these skills is somewhat rare. Therefore these strategies are suitable for all students. Similarly, Strategies for Communication; (p 66), presents fourteen ideas for lessons. Two of these ideas are: 'develop pupils' ability to listen by gradually increasing the length of time they are expected to do so'. Also, 'encourage pupils to listen carefully to each other and a range of other people talking to different sized groups'. The same argument presented for Strategies to Help Memory also apply to those for Communication Skills. Whilst obviously, students with complex conditions have greater difficulty with these skills than students without; this does not mean that the latter group need no assistance. Of the 128 strategies the authors present, none cannot be applied to students without complex conditions which therefore means the book is useful to all teachers as well as parents and carers. <p> One section that could have been profitably omitted is chapter five, which concerns the environment and therapeutic issues. Environment, medication and other therapies are discussed too briefly to be of practical use or for even a brief balanced argument to be presented. Additionally, concerning diet, the authors seem to have strayed from their areas of expertise. This is most evident when they refer to gluten and casein free diets for those with ASD and ADHD with individual opinions the only evidence provided to support their arguments. Other supporting evidence is not supplied. However, research to date has found no evidence indicating benefits in restricting gluten or casein in the conditions discussed and these dietary changes are specifically not recommended by the relevant charitable and professional societies. More complete arguments about environment, medication, diet and other therapies would require greater coverage and contributions from professionals such as medical, educational and nutritional researchers. The book could perhaps have been improved by omitting chapter five and extending chapter four, in which most readers will presumably have their main interest. <p> To conclude, this is an informative book which will improve readers' ability to educate all children, not just those with complex conditions as well as to reflect upon their own practice. It is a useful tool for teachers and parents. <end>
